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The use of the CEFR Companion Volume for the  weouros

teaching and testing of mediation:
The case of the ECML METLA project

Dr Maria Stathopoulou
Adjunct Lecturer Hellenic Open University
METLA Project Coordinator (2020-2022)
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About this presentation... VA

MEDIATION

Defining mediation

Mediation in the CEFR & CEFR-CV

Introducing the METLA project

METLA mediation tasks

B Planning for mediation: key considerations
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) Let's imagine a situation where... “
Z e Atourist seeks information in a foreign city and asks about the meaning of a
g certain sign. Since the tourist cannot understand the sign what a local can do
| istry to convey this information in another language (language that the
ﬁ tourist can understand).
| o Afriend relays information from a magazine article in a foreign language in
I order to warn someone else about the dangers of smoking.
e A passer-by asks a street artist to explain in a foreign language the meaning
of a piece of graffiti on the road.
e A pupil asks a classmate to summarize, in a shared language, the content of
an audio-visual source in a foreign language. () \\
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[A\i When do we mediate?

MEDIATION
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We mediate when there is need to
make accessible information that
a friend, a colleague, a family
member, etc. does not grasp;

it originates from the need to
have something clarified, to
interpret or reinterpret a
message, to sum up what a text
says for one or more persons, for
an audience, for a group of
readers, etc.

AMGLIES WIVANTES

Who is the mediator?

1. The person who
- facilitates understanding between parties
- facilitates access to ‘new’ knowledge
- bridges communication gaps

2. a kind of a ‘go-between’ or an intermediary
between: cultures — languages- discourses —
texts

3. BUT Not a neutral third party g an active
participator in the communicative encounter,
one who takes an active responsive attitude
towards the source text (Stathopoulou,‘%ﬂl\i\)
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Foreign Language Didactics: Landmarks A

2001

Cross language mediation is included in the Common European Framework
of Reference for Languages (CEFR)

2013-2017 > 2018> 2020

Launch of the Project of the Council of Europe for the development of an
extended set of descriptors for MEDIATION > the Companion Volume

2020-2022
The METLA project ”%\
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The Common European Framework of
Reference for Languages (CEFR, 2001)

The ME.T:L.A. project

Mediation in Teaching, Learning &
Assessment
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The CEFR pioneered the introduction of mediation... A

...to indicate communicative

language activities, whichare & .
not covered by reception and i (/||| TEEEES
production W || L o
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Comseil de la Coopération culturalle
Comité de Féducation

Divvision des langues vivantes

A__
i “In both the receptive and YA\
productive modes, the written MEDIATION
and/or oral activities of mediation
Cadre européen commun make communication possible
de référence pour les langues between persons who are unable,
for whatever reason to

communicate with each other

Common European Framework directl y.”
of Reference for Languages:
Learning, teaching, assessment

“Mediation language activities,
(re)processing an existing text, occupy an
important place in the normal linguistic
functioning of our societies. —-.\\

ELIRCH
SACHE]

0
©

CEMTR
L Modern Languages Division, Strasbourg
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Mediation in the CEFR (2001)?
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Can present a com-
plex topic confidenthy
and articulstely to an
audience unfamiliar

with it,.

Can read a very short,

- g.g. to introduce a
speaker, propose a
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The CEFR Companion Volume (2020)

The ME.T:L.A. project

Mediation in Teaching, Learning &
Assessment




. ,:‘-—‘-' | From 2001 to 2020: the CEFR-CV

COMMON EUROPEAN
FRAMEWORK

OF REFERENCE

FOR LANGUAGES:
Sl | LEARNING, TEACHING, ASSESSMENT

OF REFERENCE

FOR LANGUAGES: -
LEARNING, TEACHING, Companion volume

ASSESSMENT

Coordinator: Brian North
Authoring group for the development of mediation
descriptors:



https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4

A
The new CEFR-CV descriptors ME{,\T‘.‘ON

can be exploited for the development of appropriate pedagogies,
language programmes, curricula and syllabi respecting the diverse

linguistic resources

related to:
- the parallel use of languages
- language users’ willingness to act as interlingual mediators and their

capacity to purposefully blend, embed and alternate codes
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Defining mediation... (1) AS
MEDIATION

(Coste and Cavali, 2015:12)

reducing the distance
between two poles

J‘MEDIHTJGH#
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Defining mediation... (2) A_

(CEFR Companion 2020: 103) YA\
MEDIATION

3.4. MEDIATION

The development and validation of the scales for mediation is described in “Developing illustrative descriptors
of aspects of mediation for the CEFR" (North and Piccardo 2016). The aim was to provide CEFR descriptors fora
broader view of mediation, as presented in the paper “Education, mobility, otherness — The mediation functions
of schools” (Coste and Cavalli 2015).

In mediation, the user/learner acts as a social agent who creates bridges and helps to construct or convey meaning,
sometimes within the same language, sometimes across modalities (2.g. from spoken to signed or vice versa,

in cross-modal communication) and sometimes from one language to another (cross-linguistic mediation). The
focus is on the role of language in processes like creating the space and conditions for communicating and/or

learning, collaborating to construct new meaning, encouraging others to construct or understand new meaning,
and passing on new information in an appropriate form. The context can be social, pedagogic, cultural, linguistic
or professional.

» Intra-linguistic mediation: refers to mediation in the same
language but across different texts.

» Cross-linguistic mediation: involves more than one language -
source language(s) and target language(s)
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MODERN  LANGLAGES

) T

@ ©ay
Al
(c4G S W
CEMTRE EUROPEEN POUR .
LES LAMGLIES WIVASTES CIOMSENL DE UELIROPE

Inspiring innovation in language education: changing contexts, evolving competences
Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution \ y




A
Defining mediation... (3) AN

(North and Piccardo, 2016: 9) MEDIATION

 Mediation concerns the facilitation of the communication itself
and/or the (re)formulation of a text, the (re)construction of the
meaning of a message.
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Defining mediation in the CEFR-CV

It focuses on three main categories for which various scales have been
provided

a) Mediating a text: transferring information to a person with no access to
the original text due to linguistic, cultural or social barriers

b) Mediating concepts: related to the pedagogic aspects of mediation and
the scales relevant to this category refer to educational domains which
require managing interaction, collaborating to construct meaning,
facilitating collaborative interaction among others

c) Mediating communication: the process of facilitating understanding
between participants as for instance in tensions, or disagreements

w-Descriptors for mediation strategies were also develope%\
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Figure 14 - Mediation activities and strategies

METLA

The ME.T.L.A. project

Mediation in Teaching,
Learning & Assessmentl
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CEFR-CV scales

Mediation activities

Mediating
a text

Relaying
specific
information
|

Explaining
data
|
Processing
text
[
Translating a
written text

Note-taking
|

Expressing

a personal

response to
creative texts

Analysis and
criticism of
creative texts

Collaborating
in a group

Facilitating
collaborative
interaction
with peers

Collaborating
to construct
meaning

Mediating concepts

Mediation
: |
Mediation strategies
| |
| | |
Mediating Strategies Strategies

commu- to explain a to simplify
nication new concept atext

|

Leading
group work
|
. Facilitating Linking to e
Managing  pilncutura revious  ATpings
space knowledge
| | |
Ecnc)cr?ga?l:g Acting as an Adapting Streamlining
talﬂ intermediary language a text
Facilitating Breaking
communica- down
tion in delicate complicated
information

situations and
disagreements
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The METLA Project (2020-2022)

The ME.T.L.A. project

Mediation in Teaching,
Learning & Assessment




Project team Associate partners
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The ME.T:L.A. project
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l “ Mediation in Teaching,
Learning & Assessment

MEDIATION

Maria Stathopoulou Magdalini Liontou Bessie Dendrinos
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Project term: 2020-2022
Working languages: English, French

Phyllisienne Vassallo Gauci Silvia Melo-Pfeifer Katerina Krimpogianni Eva Braidwood
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Project facebook page:
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in-Teaching-Learning-and-Assessment-
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2020 outputs

Informal meetings
Expert & network
meeting
Collaboration with
ECML and practitioners

The ME.T:L.A. project

Mediation in Teaching,
Learning & Assessment

Our with the

name METLA



Focus of the project: the ME.T.L.A. project
YA\ What is (cross-linguistic) mediation? Mediation in Teaching,
MEDIATION Learning & Assessment

involves interplay of languages

Part of someone’s plurilingual competence

a social activity: Its products cannot be seen in isolation from

the situation in which they are produced. selective extraction of information by the mediator
from a source text in one language and relaying this
“the process which connects the social and the information into another language with the intention
individual” (Swain, Kinnear & Steinman 2015: 151) in of bridging the communication gap(s)
order to bridge communication gaps.
interpretation of meanings articulated in STs &
The users’ ability to mediate does not only involve being making / construction of new meanings in the TL
linguistically competent in the relevant language or expressed appropriately for the context of situation
languages, it also entails using mediation strategies (Dendrinos, 2006)

information in the ST are not only transferred to the target text but they are also

transformed in order to fit the new context of the target text.
_-N\
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The ME.T:L.A. project
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MEDIATION Outputs

information about the theory J

and practice of mediation

= 3 Teaching Guide for
foreign language teachers of primar Ideas/tips/suggestions for Vear 1
& secondary education who want to

differentiation across contexts

include cross-linguistic mediation in examples of mediation tasks in
their pedagogical practices different languages, which J
draw on the CEFR Companion
Volume
. . . mediation tasks in different
= 3 digital database/ repository 3 Janguages, for various J Vear 2
educational environments, for Year 3

® 3 resources website different proficiency levels
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Undérstandiﬁgthe céncept of cross—linguistib mediation
The METLA project (2020-2022)

Guide: contents and structure

Who is the Guide for?

CHAPTER 1 Introduction to cross-linguistic mediation

1.1. When do we mediate?

1.2. Defining cross-linguistic mediation

1.3. The role of the mediator

1.4. Mediation in the CEFR and Companion Volume
1.5. Plurilingual education and mediation

1.6. Teaching and assessing mediation

CHAPTER 2 The learner as a mediator

2.1.5electing and transferring information
2.2. Competences and strategies

CHAPTER 3 METLA mediation tasks

3.1. What is a mediation task?
3.2. Underlying principles of METLA tasks and the plurilingual approach
3.3. Methodology and piloting

3.4. Aims of METLA tasks

3.5. Main characteristics of METLA tasks
3.6. METLA task description template

CHAPTER 4 Designing mediation tasks

4.1 Planning for mediation: key steps
4.2. The design process

The Teaching Guide

5.1, Ad, i
o A.c.laptatlon aCross languages
2. Dlﬁerentiating across(CErR)

language proﬁciency levels

linguistic Mediation tasks

4.2.1. Incorporating learners” home languages

UINCIL OF ER

4.2.2. Incorporating the (inter/pluri)cultural component
4.2.3. Incorporating multimodality and different media

4.2 4. Ensuring authenticity

COMSEIL DE LEL mcerm

changing cCONTEXTS, e
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List of topics:
ePets/ animals

eTeen life

*Food

eShopping
eCOVID-19
eTravelling/ countries
e After school plans
eFirst-aid instructions
eliterature
eLanguages
eCostumes/ culture
eMythology

eEurope

eEating habits

e o e ®COommunication/social media

CONSEIL D UELIROPE

The METLA databank tasks

The teacher can find and download cross-linguistic mediation tasks on a variety of topics and with
different combinations of languages

Source texts in:

*English
eGreek
eFinnish
e Maltese
eFrench

eSpanish
eGerman
eAny L
eDanish
e[talian
eEstonian

Target texts in:
eFinnish
*English

*eGreek

e[talian
eGerman
eFrench

e Arabic
ePortuguese
eSpanish

e Maltese
eCroatian

e|rish

eEstonian
eOther (e.g. students’ home languages)
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Multiple modes:
texts, videos,

photos,

Mediation in teaching, learning and assessment : :
infographics etc

Tha METLA project proposes innovative and engaging ways in which teachers can include language mediation in their everyday
clags@eam practice. Here you will find essential information about language mediation, plenty of examples of cross-linguistic
ssks and step-by-step guidelines on how you can design and evaluate your own language meadiation tasks.

Downloada
ble outputs

s
for learning andy

~
S assesSienl

4 main sections

The Teachinag Guide ‘:.' Mediationindeaching le.a 5 Proi tt
? MEDIATIUN Tn roject team

The METLA project has developed a Teaching Guide for
foreign language teachers of primary and secondary TEAcHING
education who want to include (cross}linguistic mediation in L [}

their teaching practices. It contains information about the

theory and practice of language teaching, leaming and LEAHN ING AN n
assessing in relation to mediation together with examples of

-What is mediation?

-Mediation in the CEFR
i -Mediation tasks

Maria Phyllisienne

mediation tasks in different languages. Such examples draw
on the new Companion Volume of the Common European
Framework of Reference for Languages (CEFR-CV). This
Guide also provides tips and suggestions for teachers on how

Coordinator Maltz
Gresce

-Teacher’s corner

ASSESSMENT

thay can design their own mediation tasks.

Download the Teaching Guide

The METLA tasks databank

The METLA project also involves the development of
databank with addittonal sample cross-linguistic mediation
tasks in different languages for different contexts.

Magdalini LIONTCOU Silvia MELO-
Finland PFEIFER
Garmany

Supported by Bessie Dendrinas o includes basic information about the

(Greece), Maria Dolors Masats Viladoms

(Sper) Katerins Krimpogian (&resce). Eva teaching and assessment of mediation

Braidwood (Finland) and Franziska Gerwers

Go to the METLA tasks databank

el at'med |l ation

EURCHEAMN CEN

e 000 - o (Gemeni o extra resources for teachers
@ . ] :

E Project o links to the Databank and the Teaching
FA AT i TR ey Guide

'\.___.'
Centre for Modemn
‘\\. J | B SRS Y
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In METLA tasks, students...

switch from one language
to the other eitherin
writing or orally

select information in one
language, carry out a
project in another
language

EUINCIL OF ELIRDIPE

CONSEIL D UELIROPE

read/listen in one
language, write/speak in
another language

use resources in multiple
languages with the aim of
producing specific
outcomes

understand instructions in
one language, carry out
tasks in another language

make use of stimuli such
as photographs or images,
infographics or posters
and transfer the gist,
discuss main ideas,
express their feelings in
another language

Inspiring innovation in language education: changing contexts, evolving competences
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The METLA tasks should be treated as examples of certain

SpeCIfiC aims Of METLA tGSkS aspects of mediation. We strongly encourage the adaptation

1. Develop positive
attitudes towards other

languages and cultures

5. Foster learner

autonomy

EURCHEAN CENTRE FUH COUNCIL OF EURDPE
MODERM  LAMGLUAGES
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II.'EF-TRE ELUROPEEM POLR
LAMGLIES VIVANTES COMEEIL DE LELRDPE

of the materials according to the different teaching contexts in
which they will be used.

2. Develop learners’
plurilingual, pluricultural 3. Develop learners’

and communicative mediation strategies
language competence

4. Improve learners’

linguistic skills in the
foreign language

6. Develop learners’ 7. Enable learners to communicate
transversal and 21t with speakers of different languages/

century competences from different backgrounds/ in a
and skills variety of communicative encounters

Inspiring innovation in language education: changing contexts, evolving competences
Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution \ y
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The METLA project
Meﬁ:ﬁ Underlying principles

= Pluralistic approaches to the teaching of languages
(Candelier et al, 2012) which embrace different sorts of
multilingual and intercultural pedagogies;

= Development of learners’ plurilingual competence;

= Learners as social agents (Piccardo and Galante, 2018);

= Co-constructing meaning in interaction (Melo-Pfeifer
and Araujo e S3, 2018);

= Intercultural openness; social inclusion (Byram, 2008),
= Respect of democratic values (Council of Europe, 2016)
=" The non-separation of languages of the communicative
repertoire (Busch, 2017; Moore, 2006)

EURCHEAN CENTRE FUH COUNCIL OF EURDPE
MODERN  LANGLAGES
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The principles of the action-oriented
teaching are manifest in the METLA
educational material and, specifically,
the concepts of:

esocial agency of learners;
ecollaborative tasks and
co-construction of meaning;
elearning by doing (through action);
eauthenticity of tasks and learners’
outcomes;

eintegration of additional languages;
o(self-)assessment of the outcomes.

Inspiring innovation in language education: changing contexts, evolving competences .
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The METLA project
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descriptors on
Context-

- Thematically- oriented & Multimodality I|ngt.1|sjc|c
Authenticity organised oUrpoSe- (infographics, visuals mediation

etc)
related

Learner- Variet Attractive User
centredness y layout friendliness

Adaptable to
different
contexts

Strategies-
oriented
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A
YA FOR THE TEACHER: ACT/VITY TITLE ..

Type of task [rale play, project =tc)

Proficiency lewel [A1-C2)

Background information (if applicable):

CEFR-CV scales for mediating a text (to which the activity refers):
CEFR-CV scales for mediation strategies: I

Languages inwolwved (Longuoge A —Longuage B — Language € etc)

Linguistic objectives:
By the end of the lesson, the students will be able to:

Other competences inwolved: [mon longuoge ospects of the lesson [e.g. digital
competences, intercultural understanding, different attitudes and walues, critical and
innovative thinking, inter-personal skills (e.g. presentation and communication skills,
orgonizotional skilis, teamwork, etc.), intro-personal skills (e.g. =elfdiscipliine,
enthusigem, perseverance, selffmotivation, etc. ]

Timeflessons needed for the activity:

Resources required (e.g. lyrics of songs, script af o text, flashcards, etc_)

Procedure:

THE METLA MEDIATION TASK TEMPLATE

CEFR-CV scales
Short description and aim of the activity: and descri ptors

Cla== organization |deas for

(individual, pairs, differentiation
groups)

Step i

Step 2

Step 3

Step 4

Extra resources for the teacher (if applicable)
Further tips and guidance:

Suggestions and ideas for adapting/differentiating [e.o. for giferent contexts’

legrner groups, proficiency levels etc):

f"l"; FOR THE STUDENT: ACTIVITY WORKSHEET
MEDHATION

(Texts, activities, guestions, photos, fashcards etc)

The linguistic (or language-related) objectives refer to
the specific objectives of the task- what the learner will be
able to do after completing the task.

Examples of language-related objectives:

eStudents will be able to use vocabulary related to the topic of
animals (e.g. body parts, etc.)

eStudents will be able to describe places using adjectives

Those non-language competences (e.g. digital
competences, intercultural understanding, organizational
skills, different attitudes and values, social skills,
teamwork and collaboration) which may come into play.
(see ECML Think tank website).

[E5 LAMNGUES VIVANTES — CONSFIL DE UELROPE



http://www.ecml.at/transversalcompetences

MEDIATION

Example 1

A vistlor from Mexico
Example from Task 10 - b2




METLA mediation tasks in the TG:

1. Grocery list

different levels, languages, versions

2. Lost dog
EXAMPLE FROM TASK 10 A FEES MESLS
4. Film making competition
5. At The Airport
Step 4
ks 6. Students’ housing problems
When Miguel is back in Mexico, he posts the following picture B r » 3
on his social media page. Your dad asks you if you know what - 7. Maths family connect
this is all about. You remember having seen something about 8. T-shirt competition
the dia de los Muertos in a movie, and decide to look for & 9. What’s un ann

information about this tradition online.

A. You find the following article in Spanish: Read it and explain
to your dad, who is English, what this tradition entails.

B. Send him a written text (private) on Facebook messenger.

Crossing cultural boundaries
effectively, flexibly and

adaptively is what matters here
(Ting-Toomey, 1999: 261).

The

e learner becomes familiar with
certain traditions through Spanish
source texts and is asked to relay in
writing some of this information in

\another lanqguage (Enalish). )

10.
11,
12,
13.
14.

15.

16.

A Visitor from Mexico

A Londoner In Greece

Covid and manipulation

Healthy diet

Student-Teacher e-communication

First-aid poster

First-aid telephone

Different versions

17. Internet
18. Literature
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LEVEL

Al

A2

B1
B1
B1

c2

B1
B1
B1
B1
B2
B2
B2
B2

B2

B2

C1
C1

B1

LANGUAGE A
(source texts)
English
Greek
English
Greek

Greek
Finnish
Maltese
English
Finnish
Greek
French
English
English
English
Spanish
Greek
German
Greek
English
English
Finnish
Greek
Finnish
Greek
Finnish
Greek
German
German
English
Any L
Any L

English

German

LANGUAGE B (FL)

Finnish
English
Greek

English

English
English
English
Italian
Greek
Finnish
German/English
Italian
Italian
Other
English
English
English
English
Finnish
Greek
English
English
English
English
English
English
French
Other
Greek

French
Arabic

Portuguese

Spanish
—



[FOR THE TEACHER

Type of task: Describing places, speaking a foreign language, learning about cultures

Educational level: Primary and/or secondary education
Proficiency level: B2

Short description and aim of the activity:

Students learn how to describe places through the use of adjectives, and at the same
time become familiar with different text types. They practice their skills in
comprehending texts in Language A and producing meaning in Language B.

The lesson plan consists of five parts, each containing several steps. Communicating
touristic information to people in another language is 8 commeoen practice which can
be taught in the classroom with steps 1-3 in the first part of the lesson plan. The
second part (step 4) involves intercultural aspects, and uses a text format that
students are familiar with: a social media message. In the third part (step 5),
students can reflect on their multilingual practices. In the final two parts (steps 6 and
7), students are exposed to multimodal texts (song, video and text) and are asked to
transfer information from one language to ancther on a relevant topic, i.e. learning
foreign languages.

Backeground information (if applicable). The written texts in this lesson are relevant
to countries where Spanish is the official language. These countries are: Argentina,
Bolivia, Chile, Colombia, Costa Rica, Cuba, Dominican Republic, Ecuador, Equatorial
Guinea, El Salvador, Guatemala, Honduras, IMexico, Nicaragua, Panama, Paraguay,

Peru, Puerto Rico, Spain, Uruguay, and Venezuela,
CEFR-CV scales

RELAYING SPECIFIC INFORMATION IN SPEECH and descrl ptors
e Can relay (in Language B) specific information given in straightforward ‘

CEFR mediation scale and descriptor to which the activity refers:

informational texts (such os leaflets, brochure entries, notices and lettersor
emails) (written in Language A).
PROCESSING TEXT IN WRITING

® Can summarise in writing (in Language B) the main paints made in
straightforward informational spoken and written texts (in Languoge A) on
subjects that are of personal or current interest, provided spoken texts are
deliveredin clearly articulated standard speech.

e Con paraphrase short written passages in a simple fashion, using the original
text wording and ordering.

e o G
Can identify and mark (e.g. underline, highlight etc. | the essential information
in a straightforward informational text, in order to pass this information on to

someone else.

STRATEGIES TO EXPLAIN A NEW COMNCEPT:
* Adapting language:
Can paraphrase in g simpler fashion the main points made in short,
straightforward spoken or written texts on familior subjects (e.q. short
magazine articles, interviews) to make the contents accessible to others.

Languages involved
Language A: Spanish
Language B: English
Language C: home language

Linguistic objectives, Students will be able to:
® convey main gist orally and in writing
& summarize a text in another language
# listen to a text and summarize in multiple languages (both intra-linguistic and
cross-linguistic mediation)
& paraphrase information from one language to another
# describe places using adjectives
# find synonyms across languages

Other competences involved:

+ Media and information literacy: the ability to search through the Internet, to
locate and access information, as well as to analyse and evaluate media
content)

+ globalcitizenship: tolerance, openness, respect for diversity, intercultural
understanding
interpersanalskills: pairwork and collaboration

« critical and innovative thinking: self-reflection of multilingual practices

Time/lessons needed for the activity: 2 lessons

Resources required:
® A PC or mobile device and an Internet connection for Step 6
* YouTube link for Step 6 hitps://youtu.be/4LDedsLERD
e TEDxtalk by McWhorter (hitps://voutu.be/NVORjouwKDIU) for Step 7

Procedure: /

Class ldeas for
organization differentiation



MEDH ATICM

o

places in yourcity/tawn that o fourist can visit?

Each should think of a place, and write down (on
acard provided by the teacher) the name of the
place and three reasons why tourists should visit
it, without sharing their information with their
classmates. Then the partners ask each other
guestions to guess the place.

[(Once the procedure has been described to the
students, the teacher may elicitor provide some
adjectives for describing places that the students
can use to provide their reasons and write them
on the board.)

may want to
refertothe
sights of their
home.

Step 2

Students read two textsin Spanish (Language A)
and orally presentthe main ideas of the short
texts.

Pairs

Step 3

Studentsfillin a table with the adjectivesthey
used for their descriptions and their synonyms
(e.g., beautiful scenery = amazing scenery)

Individual

Students with
different home
languages could
also provide
adjectivesin
their language
hawing the same
meaning.

Step 4

Students read another textin Spanish taken from
the Internet about a tradition. They have to
selectinformation from itand write a Facebook
private message to their dad in English (Language
B).

Individual

Step5S

Students reflect on their multilingual practice and
write down (in Language 4, B or C) one situation
where they have engaged in mediation activities.

Individual

Stept

Students listen to a song in Spanish (but with
English subtitles) and try to make a list of the
main ideas mentioned there. Their notes will
then be used in order to write an article ina

school newspaper on the same topic.

Individual

Step7

Students listen to a TEDex talk and write a
summary for a multilingual school projecton the
main reasonstolearn a foreign language.Their
summary should be in English, Spanish and any
other language.

Individual

@ -
eTn AToCme ee

Extra resources:

Step 3 asks students to write down any adjectives they used in order to carry out the tasks in

Step 1-2.Here isan indicative list that can be of use by the teacher.

Adjectives for describing places:

1. ancient (antique, very old) 8. charming (appealing, pleasant)

2. interesting (appealing, 9. contemporary (current,
fascinating) modern)

3. breathtaking (amazing, 10. tropical (humid, hot)
awesome) 11. traditional {long-established)

4. peaceful (quite, calm) 12. noisy (loud)

5. unigue [excepticnal) 13. unusual (strange, kizarre)

6. beautiful (stunning) 14. historic (momentous, notable)

7. bustling (lively, busy) 15. deserted (isolated, abandoned)

Useful expressions for describing places:
= The atmosphere is ...

It offers ...

Apopular tourist attraction is...

You can see...

Itis close to...

It's possible to ...
You may find there....
Itis located/situated in ...

Further tips and guidance:

The teacher may want to write on board the adjectives for describing places right
from the beginning along with their definitions or synonyms.

Suggestions and ideas for adapting fdifferentiating for different contexts

1. Theteacher of geography and the teacherof English could organise a series
of common lessons focusing on countries where Spanish is officially spoken.

2. Steps 1-2 aresuitable for B1 level students, if the English teacher wishes to
use them for students at that level.

3. For students at higher levels (B2+), Steps 6-7 are more appropriate.
For adult students, Step 7 is more relevant and close to their world-life
experiences
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FOR THE STUDENT: ACTIVITY WORKSHEET

A visitor from Mexico

Step 1

A.Work in pairs. Each partner thinks of an interesting place in your city/town that a tourist
can wvisit.

B. Then, onyour card, write down three reasons why you chose this place, without sharing
this information with your partner.

C.Without looking at vour partner’s card, try to guessthe place.You may need to ask:

- isitnearthe...?

- Howfaris it fram ...?

-  Howdolgothere?

- Whatis the gglpurof the building 7

-  Dolneedto buy tickets in arder to getin?
- Isthere g beach nearby? etc

Step 2

Your parents’ friend from Mexico, Miguel, i staying with your family in Spain for two weeks.
He wants to go sightseeing. Since your mom, who speaks Spanish, is at work, you try to help
Miguel by zearching on the Internet for information about popular places to visit in the area
where you live, Valencia.

You found the texts below about two interesting places and want to tell Miguel about them.

A, Before you starttalking, write down in note form the adjectives that you are going to use
to describe the places.

B. Orally describe them in English to Miguel, and say why you think he should visit them.

1. Las plazas del casco antiguo

Como en todas las cindadas, las plaras de Valancia sonlugares de encusntro, raplatas de termzas, srbolas vinentss
para ascapar dal calordsl verano Conactando cada plaza, discurren un sinfin da callajuslas, raplatas da tisndas,
rastaurantas v cafatarias, a través da las qua daseubriramos maés plaras v patios privados.

Unade las plazas mas bonitas de Valsncia 25 la Plaza de la Reina,
situada en el corazon del casco antiguo.

La Plaza d= la Eaina a5 un lugar parfecto para pasar 2l rato, conun
montonds lugsrss para comer. Sin embargo, ten giydadp, v evita los
pracios turisicos. Ta recomandam os rafrascarta con unas bebidas an la
plaza v luego acercarts hasta las sinuosas calles que la rodean para
disfrnutar d= sus memis d= tapas v comida local. En pocos minutos t=
encontraras conunlugarcon encanto v pracios muche mas assguibles.

5it= acercas & Valencia seguraments te apstezca comer una paslls valsnciana, =l plato estrella d= la zona.
Encontraruna buzna paslla an 2l centro puads sar complicado, por lo que t2

n racomendamos acercarts hastalos restaurantas da la playa, sobretodo en la

ME.T.L.ATask 10 . @ -0
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Diabidoe alalaber dz repensmcion impulzada porel aynmtamisnto, seha comvartido en un atractivo tusistice, por lo
qua ha pardido parta da suencanto tradicional v local. Contodo, todaviass un lugar singular, con una harmosa
fuente de 1850 justo en medio.

Ademas, esta plara sa sncuartrajusto al lado d= la Plaza de Lope de Vega, donds podras encontraras =l qua sa
dice gque es el edificio mas estrecho de Europa.

2. El Mercado Central de Valencia

Aungue deentrada, la idsa depasssr porunmercado de comidane seadsl todo apetitosa durants tus vacacionss,
el historico Marcado Central de Valencia 25 unico v, 5in duda, merace la pana.

No solo seencusntm enunprecioso adificio modarmistade prantamario, sino
gque tambian asunlugardonds los visitantas puadan obtaner una vision mas
carcana da la vida cotidiana en la ciudad da Valancia.

Elmercado sedividesn diferentes sacignes, enfunciondal tipo de alimento
que se vende. Asl nos encontmremos pasillos con pescaderias, carnicerias,
frutsrias... Al passarpor el mercado nos toparsmos contodo tipo de frutas v
werduras, ademas ds pascade fresco v la major came v jamon da los
alradedoras.

Seguro que no pasas hambre, paro, site entm ]l cansancio, te animamos a
tomar algo an los bares v cafés da los alredadores dal adificic. Esunazona miryapradable para recorrer a pie. 5i
gquieres descubrir todos los secretos da memad o, te recomendamos nuastra guia sobre el hMearcado Cantral da
Valsncia.

Seguro que no pasas hambre, paro, 5ite sntra 2] cansancio, t2 animamoes s tomar algo en los barss v cafés de los
alradedores dal adificio. Esuna zonarmry agradshle pam racorrer a pis. 34 quisres descubrir todos los seeratos del
mercado, te recomendamoes nuestrs snia sobre el Mercado Central de Velencis.

[Text taken from.; https:/fwww . vacadones-espana.es/Valencia-civudad/articul |anes-para-wer-
hacer-en-valencia?utm source=none)

Step 3

A. Which adjectives did you use in order to describe the places mentionedin the text above?
B. Can you think of synonyms (adjectives with same or similar meaning?) Fill in the table
below.

Word in home language with the

Adjectivelused Synonym same/similar meaning (if applicable)

Step 4
When Miguel is back in Mexico, he posts the following picture rﬂ ¥

on his social media page. Your dad asks you if vou know what




Step 5

HELP YOUR TEACHER HELP YOU!

What other situations have you experienced or can you think of where you have tried to
help someone understand something in a different language?

A. Write a text which gives an example of such a situation. You can choose any language you
prefer — Spanish, English, or a third language.

B. Then send your text by email to the language teacher(s) of your school in order for them
to take into account your experiences and design future lessons incorporating different
languages.

Step 6

A. Listen to a song by two Colombian brothers, Nicolas y Juan Andrés Ondina,
(https://youtu.be/4LiDedsLERD) who explain why it is difficult to speak Spanish. Make a list
of the main reasons they refer to.

B. Then write an article in your school newspaper about the reasons why it is difficult to
learn Spanish. Use the information from your notes, together with additional information
from the Internet.

Step 7

A. Listen to the TEDex talk by McWhorter (https://youtu.be/VORjouwKDIU).

B. Then write a summary for the multilingual school project about the main reasons to learn
a foreign language. The topic of this project is: LEARN LANGUAGES, PARTICIPATE! Your
summary should be in English, Spanish or any other language you wish to use.

-involves Spanish and English (English is Language B)

- encourages students to use additional languages (apart from
Spanish and English, such as home languages see for instance
Step 5)

-includes many different sub-tasks with different aims (eg. a game
with cards in Step 1, oral or writing activities etc; it even includes
a language practice section, see Step 3 and language resources,
see teacher's notes)

- incorporates multimodality, technology, and a great variety of
genres (a song, written texts, such as emails, articles, Facebook
messenger, or oral texts such as a TEDEx talk, among others)

- encourages learners to use different mediation strategies

- involves many competences and transversal skills, i.e. the ability
to use the Internet, global citizenship, tolerance, openness,
respect for diversity, intercultural understanding, pairwork and
collaboration, self-reflection

"N

je education: changing contexts, evolving competences
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Handout G

1.Watch the YouTube "H Aprnayr| Tnc Mepoepdvne kat Ta EAevoivia Muathpla (Mépog A) |
EAANviKR] MuBohoyia" and take notes in English. You can find the link here:
https://www.youtube.com/watch?v=pHZSWnQjeks&t=86s

MEDIATION

*Global citizenship: respect for
diversity, intercultural understanding

* Media literacy: analyze media content
eInterpersonal skills: teamwork,
collaboration

Example 2

H Apneryt) g Nepaepdng ko 1o EAeuaivio Muotipe (Mépos &) | Ekbmaed Mudokoyio

2. Based on your notes and with a help of a dictionary, create a podcast radio show. Your
audience is people who are interested in Greek mythology.
Below you can find the instructions for your podcast.

» Choose your role (radio host/interviewee)

* Prepare together with your partner the questions and answers for your podcast.

» Finally, record the podcast (max.5-7 min).

Interviewee

{Introduce  yourself to your

Radio host audlence.

1. Introduce yourself to your audience. 2 summarise the myth based on

2. Introduce your guest.

3. Introduce the topic of your podcast 3. Answer 5 questions related 0
(seasons/nourishment or the topic given by the interviewer:
technology/artifacts).

your notes.
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Tips and suggestions for teachers

The ME.T:L.A. project

Mediation in Teaching, Learning &
Assessment




Planning for mediation: key steps and considerations IA\<

MEDIATION

I. Teach or test?

Il. Setting the aims of the lesson and deciding the topics and types of
tasks

lll. Selecting (or adapting) the relevant CEFR-CV can-do statements

IV. Selecting relevant, authentic and linguistically appropriate texts in
the source language

V. Deciding on the types of source texts and output texts
VI. Writing clear task instructions and creating a realistic context

VIl. Using the ME.T.L.A (or other) checklists for the process of creating
a task

Inspiring innovation in language education: changing contexts, evolving competences
Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution N\, J




Planning for mediation: key steps and considerations IA\\’

MEDIATION

I. Teach or test?

the approach and rationale behind the activities which aim at
developing mediation skills and strategies differ from those which are
designed for assessment or testing purposes

_’ﬁ\
Inspiring innovation in language education: changing contexts, evolving competences

Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution \ ;,.f
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Planning for mediation: key steps and considerations /\&

MEDIATION

Il. Setting the aims of the lesson and deciding the topics and types of
tasks

d consider the learners’ proficiency levels in different languages, in
general, and in the target language, in particular, together with the
specific needs and the situational context.

J decide whether the focus of the lesson will be on oral (producing an oral
text on the basis of another wither written or oral text) or written
mediation (producing a written text) or both.

FURCHESAN CF \
E”':'-:; 6 L Inspiring innovation in language education: changing contexts, evolving competences

EVEG Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution N\ J
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Planning for mediation: key steps and considerations A<

Ill. Selecting (or adapting) the
relevant CEFR-CV can-do
statements

the teacher decides what
descriptor scales can be useful
for his/her students in

connection with a specific task.

ELIRL} MOCEMT

SACHIERM  LANCLAGES
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CEMTRE ELRCWPEEN POALR
LES LAMCLIES WIVASNTES
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MEDIATION

EXAMPLE:

If the teacher’s goal is to teach summary writing in
the target language through written mediation
tasks, the set of descriptors relating to ‘Processing
text in writing’ could be a starting point in order
to design specific activities.

An example of such a descriptor is:

‘Can summarise in writing the main points made
in straightforward informational texts regarding
subjects that are of personal or current interest.

=)

Inspiring innovation in language education: changing contexts, evolving competences
Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution N\ J




Planning for mediation: key steps and considerations IA\;

MEDIATION

IV. Selecting relevant, authentic and linguistically appropriate texts in
the source language

Source texts characteristics that teachers need to take into account
when desighing mediation tasks:

* linguistic complexity
* cognitive complexity
* length of text

e organization of text

* relevance in terms of content

Inspiring innovation in language education: changing contexts, evolving competences
Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution N\ J
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Planning for mediation: key steps and considerations A<
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MEDIATION

V. Deciding on the types of EXAMPLE
texts and texts The teacher may intend to
Deciding on the genres, either of the provide practice on how to write
source texts or the target texts, or an email in the foreign language.
both, is an important step in mediation
appropriate language is likely to be one | this particular genre, the source
of the goals of the activity. texts may be an email or any
other text-types

~)

Inspiring innovation in language education: changing contexts, evolving competences
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Planning for mediation: key steps and considerations IA‘»\——

MEDIATION

VI. Writing clear and creating a

The learner needs specific information about
= the context of mediation,

" the purpose of mediation and

" the addressee of the target text in order to relay the
information that would be most relevant, useful or
interesting to the target audience

CENMTRE HE
SMACHIERMN LANGLALES
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LES LANGCLUES VIVANTES COMSEIL DE EL

‘R\
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Assessing mediation

The ME.T:L.A. project

Mediation in Teaching, Learning &
Assessment




Teaching & assessing
cross-linguistic
mediation...

Mediation which can be
taught and assessed
through mediation tasks
which ask for the use of
different languages (i.e.
passing on information
from one language to
another), softening
linguistic and cultural
gaps in the process

FURCHESASN CEMNT ¥
SACHIERM LAMGLALES
@0

46K X0

CEMTRE ELRCWPEEN POALR
LES LAMCLIES WIVASNTES

Testing cross-linguistic mediation...

A_
AN

MEDIATION

v International language exams are still based on
monolingual approaches, viewing language as a
closed and finite system that does not enable
other languages to ‘smuggle in” (Dendrinos,
2013).

v' Test papers endorse the idea that effective
communication is monolingual (Dendrinos 2001)
and that prolcient users of a language do not
use ‘hybrid’ forms, mix languages or codes.

~)

Inspiring innovation in language education: changing contexts, evolving competences
Inspirer I'innovation dans |'éducation aux langues : contextes changeants, compétences en évolution N\ J



Alternative forms of assessment in METLA tasks: NS
self-assessment or reflection tasks MEDIATION

» Getting learners to reflect on their own performance on the basis of
certain criteria

» Reflection worksheets can be used as the final step of a classroom
activity and can be designed to reflect on the mediation skills developed
during the tasks

S
‘R\
Inspiring innovation in language education: changing contexts, evolving competences

Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution \t J




MEDIATION

Example 3

Handout D

REFLECTIO

WRITE DOWN THREE CHARACTERISTICS
OF TEXT MESSAGES

a7
A .

WRITE DOWN THREE Al/l

CHARACTERISTICS OF E-MAILS

@

—

WRITE DOWN THREE PHRASES YOU
FOUND EASY TO TRANSFER FROM

LA} TO (LB} AND
THREE DIFFICULT ONES. WHY?

4

;

WHEN YOU WROTE YOUR TEXT
MESSAGES, DID YOU CONSIDER
ANY OF THE FOLLOWING (AND
WHY/HOW?):

_. the recipient’'s culture

_-the recipient’'s age

-- the form of the text (e.g. online)
_- the purpose of your text (e.g to

explain/inform/complain)

_. the level of politeness

-- the languages involved

_-the way we text in__________ (LA)
.. the way we text in__________(LB)

EMAILS

Self-assessment email list

I am not sure Yes = No

Ihave included:

an informative subject line

opening greeting/salutation
(e.g. Dear Ms. Smith)

background information (e.g. the
purpose of my email/ name of the
lesson/ date/ time ete.)

specific request

polite forms (e.g. modal verbs:
Iwould /I should /shall ete.)

a complimentary close
(Yours faithfully, Yours
sincerely...)

attachements

I have : I am not sure Yes No

taken into account a specific
audience (age/ethnicity/culture)

used headings when appropriate

stated the main point early

effectively used transitions
between ideas and paragraphs

avoided slang

Handout E

Based on what you have written, mark the right answer:

not applicable

not applicable

—
=S wroriAN CovTie FOR

MODERN ~ ANGUAGES

000y

Now, pass your email and your self-assessment list to your partner. @0y
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Alternative forms of

assessment in METLA tasks:
peer-assessment or peer-

feedback

Example 4

EURCHWPEAN CENTRE HOKE COUNCIL OF EURDIFE
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CEMTRE FLRT]FEEI\I II'lLl!
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Inspiring innovatiol
Inspirer l'innovatio

EXAMPLE FROM TASK 15

PEER-FEEDBACK LIST:

GROUFP
TITLE:

PRESEMNTERS:

[ 11 liked the design of the poster.

[ ] | could follow the presentation.

[ ] The presenters spoke mainly in English.

[ 1 Both the symptoms and the treatment were included in the poster.

[]The presenters explained some difficult words.

Three new waords | have learnt:

| S— s L T
EVALUATION MAME THREE MEW THIMGS YOU
HAVE LEARNT:
5-Hig|1tsl'

3 - Average

1- Lowest

OVERALL
GRADE:

A_
A
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Alternative forms of assessment in METLA tasks:
The METLA reflection grid for the student

ELIRCHEAN CENTRE FONE
MCHIERM  LAMGLAGES

C (L)
(E V)

CEMTRE ELROPEEN POLUR
LES LAMCLIES WIVAMTES

COUNCIL OF EURDPE

COMEEIL DE LELRDPE

Name:

3 2 1

ARE YOU A GOOD MEDIATOR?

U@J

GENERAL

| know what a mediation activity involving different languages is

I know that | should pay attention to the instructions of the activity.

= S

| know that mediation activities ask me to transfer information from one
language to another.

(Tne grid is divided into five \

DEALING WITH THE SOURCE TEXT

parts with the first three parts

| read the source text carefully and more than once.

dealing with mediation

| can distinguish relevant from less relevant mformation from the original tex

strategies and the last two

| can identify and select the information needed to accomplish the mediation
task

with what students have
achieved and what difficulties

| consider the purpose of the text (why it has been written, where it appears
by whom).

they faced.
J

TRANSFERRING INFORMATION IN ANOTHER LAN

| can transfer information from the original text in another language
(Specify the language(s) )

| can paraphrase source information and use it into another language.

| can evaluate and correct the final outcome.

| can use pictures, tables, and other visual material in order to better
understand the text

THIS TASK/LESSON HAS HELPED ME... (put one or more tick(s) and add your own ideas if you wish)

O use my knowledge and skills in different languages to understand or communicate in a multilingual

seting
= i

IN THIS TASK/LESSON | FOUND DIFFICULTY IN.. (add your own ideas)

O...

/NS
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=
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An example of a test

Example 4

EURCHEAN CEMTRE FUR
SACHIERM  LANCLAGES

= R
4 o W 4
o S
@ =0V
CEMTRE EURCPEEM POLUR
LES LAMGLES VWIVASNTES

CEFR-CV scales
and descriptors

COMUIMCIL OF ELIRDIFE

COBSENL DE

UELIRCIPE

Test aims

Assessing written cross-linguistic mediation (task based on production)

Test format 1 speaking activity (oral mediation task). Learners orally exchange
information on a topic in Language B. They are asked to use information
found in Language A texts.

Time 1 hour

LEARNERS

Educational level | Secondary education

Proficiency level | Bl

Languages German (Language A) and Spanish (Language B, language tested)

Mediation specific | RELAYING SPECIFIC INFORMATION IN SPEECH

CEFRscalesand | e Can relay (in Language B) specific information given in

descriptors straightforward informational texts (such as leaflets, brochure
entries, notices and letters or emails) (written in Language A).

TASKS

Texts Authentic texts extracted from the Internet

Source texts German (Language A) texts with touristic information

Target texts Students transfer information from the two texts into Spanish (Language

B).
Marking scheme | Marking focusing on the degree to which learner’s oral production:

and evaluation
criteria

a) is relevant in terms of content

b) includes the appropriate information from the source text

(the learner has selected only the source information that serves
hisher purpose thus distinguishing between major and minor
information)

c) is grammatically and syntactically accurate

d) is fluent

Score

Grades: A Bor C

(the teacher should provide a description of what each score entails
taking into account the above criteria)

Inspiring innovation in language education: changing contexts, evolving competences
Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétences en évolution N\, J
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Create @username - Education website
Home Jobs Events Reviews More = il Liked Q,
a_ Mediation in Teaching, Learning and Assessment - I
About See all IS METLA
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o This project, funded by the European
Centre for Modern Languages of the
Council of Europe, sets out to develop
guidelines useful for language teachers
who want to include the linguistic
mediation aspect in their classrooms.

The European Centre for Modern Languages (ECML) is a Council of
Europe institution which assists its member states in addressing
challenges within their national education systems by

» promoting innovative approaches to language education

« advancing the quality of learning and teaching language

« supporting the implementation of language education policies

» fostering dialogue between language education practitioners and
decision makers... See more

Ib 473 people like this, including 116 of your
friends

PBSR DED

609 people follow this
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HOME > PROGRAMME > PROGRAMME 2020-2023 > MEDIATION IN TEACHING, LEARNING AND ASSESSMENT

Mediation in teaching, learning and assessment A __

This project sets out to develop a teaching guide for foreign language teachers of primary and secondary education who want to A
include linguistic mediation in their classrooms. This will contain information about the theory and practice of language teaching, MEDIATION
learning and assessing mediation together with examples of mediation tasks in different languages, which draw on the Companion

‘olume of the Common European Framework of Reference for Languages (CEFR) A digital database, which will include tasks for various educational
environments, will also be produced

( OVERVIEW )

Working languages of the project: English, French . L
Project term: 2020-2021 About the project - Stathopoulog EN- with E

Shortcut: www.ecml.at/mediation

.y | W’
Wapelt pter| Share
1P
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Main idea and objectives

This project sets out to develop guidelines useful for language teachers who want to include
the linguistic mediation aspect in their classrooms. The goal is to familiarise teachers with a
language pedagogy that will allow them to function “as agents of multilingualism in Europe” H H

(Ziegler 2013) and to help them gain knowledge into how to develop and assess their E nVIsag ed p rOJ eCt resu |tS

students’ mediation skills. The teaching guide to be produced will contain information about

Mediation, with which this project is concerned, as part of someone's plurilingual « what mediation entails.

competence is an aspect in teacher education not yet touched upon. As highlighted by a . .
i e e amn e . . e . . . » how it can be implemented,

es
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K EUROPEAN CENTRE FOR
MODERN ~ LANGUAGES
c ’[%
E O
CENTRE EUROPEEN POUR
LES LANGUES VIVANTES

\ COUNCIL OF EUROPE

CONSEIL DE UEUROPE



http://www.ecml.at/mediation

Call for project proposals
for the ECML programme 2024-2027
“Language education at the heart of democracy”

refugees

The European Centre democracy global challenges
for Modern Languages 21St t k'" formative assessment
invites language experts to mmmumﬁ&[!e urys "!eracf oot demoaacy
propose a project for its - communities of practice . hOMe languages
neXt programme Sta rt'ng learner autonomy global challenges bl d dl .
. M ended learnin motivation
in January 2024. formative assessment oo

diverse cassrooms —literacy  motivation blended learning gIObaI(ha"enges
The Call for proposals is blfndetd |el?l:"i"9 21* century skills dz?n“egzt;"a“:yy f‘":‘a“‘“*a“e”me"t

st century skills .
open until 31 August 2023. v literacy e refugees
e e n e . diverse classrooms
artificial intelligence
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Are you concerned by
these key challenges
in language education?
Do you have ideas about how

mpetences
compétences en évolution \

wt be addressed? /

Would you like to share your
expertise and be part of this
unique European platform?

— I
e


http://www.ecml.at/call
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Any guestions?

Thank you! Kiitos! EuxaplotovUpe!

Grazie! Grazzi! Obrigado! Merci! Vielen Dank!

EURCHEAN CENTRE FUH COUNCIL OF ELIRDFPE
SACHIAERM  LANGLALES

@@L
T2CK X0
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